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VAHPERD Members,

  It is my pleasure to serve as the editor of The Virginia Journal (TVJ) and Commu-
nicator.  Enclosed you will find the Spring 2013 issue.  I hope to continue the suc-
cessful publications of TVJ and Communicator.  
  However, the success of TVJ and the Communicator only go as far as the 
members and our submissions.  I ask that you continue to submit the quality work 
you have in the past.  Let the state, region and nation know the outstanding work we 
are doing in VAHPERD.  So this is my continued call for manuscripts for the Fall  
2013 issue of TVJ and news information for the Communicator.  The TVJ and Com-
municator depend on the submissions from our exceptional professionals working in 
the field.   
  So please continue to e-mail me your manuscripts and news by July 15, 2013 as a 
Word attachment for the two publications.  Please follow the manuscript guidelines 
posted in each issue of TVJ.  My contact information is below.

Sincerely,
Michael Moore, PhD, ATC, Associate Professor, ESHE
Clinical Coordinator, ATEP, Radford University
P.O.Box 6957, Radford, VA 24142
540-831-6218
mbmoore@radford.edu
www.radford.edu/mbmoore

Cover picture was  created by Sarah Gayle Ballagh, a student in Dr. Kathleen Poole's Consumer Health class at Radford University as 
a way to increase awareness of the dangers of texting and driving.
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President's Message
Dr. Rodney P. Gaines

Executive Director's Messsage
Henry Castelvecchi

  A bridge is a roadway that allows 
everyone to travel over to reach his/her 
destination.  In my speech right before 
getting nominated as VAHPERD President 
–elect, I touched on the importance of 

bridging the gap in communication, relationships, affiliation with 
other groups, teamwork, board and membership, and diversity.  
After close to a year and a half into this position of leadership, 
I feel that our leadership is moving in that direction.  Ironically, 
though, a drawbridge is pulled up and down from time to time 
to let certain large ships pass through in a particular basin of 
water.  What represents our large ships? First and foremost, we 
have many large organizations that for many years have operated  
perhaps in lakes.  A ship in a lake remains limited because it is 
unable to go out into the channel to explore the horizon, and it 
can’t crossover into other bodies of waters.  This remains true 
with the many organizations that take up the charge to service 
this country in health, physical education, recreation, dance, 
strength training, and sports medicine.
  What is great about a drawbridge is its ability to allow travel 
from one body of water to another, and it also allows ships to 
cross over into bodies of water when operating. This is what 
the VAHPERD Leadership team, Board, Executive Committee, 
and the Representative Assembly (RA) have been working on 
in  early 2013. We have begun to work on drawbridges, which 
now allow us to travel into the depths of larger waters, and we 
have begun to communicate and affiliate with larger affiliations.  
Unfortunately, our initial Leadership Development Conference 
(LDC) meeting was cancelled due to a major snowstorm that 
swept through Virginia, but during the weekend of April 5th and 
6th, 2013 we were able to hold our Leadership training for the 
RA, approve our budget, and also approve our newly adopted 
bylaws.  Our Past-President Charlotte Kelso began the charge 
of revising our bylaws and constitution, and we are proud to say 
that we have a new set of bylaws and constitution to govern our 
organization. We are planning the final stages of becoming a 
nonprofit entity, but at the same time we move forward in building 
drawbridges for tomorrow. In the last several months we have 
held several goto meetings, allowing the VAHPERD board and 
RA to communicate freely regarding the welfare of VAHPERD, 
and the leadership likes the idea of embracing technology and 
having goto meetings.  
  During our meetings the leadership has talked about the 
importance of adding a treasurer/bookkeeper to the organization 
to help manage our growing organization, and the Board on 
Friday, April 5th successfully approved the addition of a treasurer 
to the organization. We will be looking to hire a treasurer to assist 
with the matters of financial management and bookkeeping.  This 
is definitely a drawbridge for tomorrow; adding a treasurer will 

Building Drawbridges
for Tomorrow

Becoming an Active
Member of VAHPERD

continued on page 4

  I often get questions about “How can I 
become more involved in VAHPERD?” 
VAHPERD has many opportunities for you 
to become involved. These opportunities 
range in time commitments from short to 

3-year commitments.  It is my hope that after reading this you are 
motivated to become a more active part of VAHPERD.
  Since you are reading this, you have already committed 
to becoming involved by being a member. Attending one of 
workshops or Convention is the next step in becoming an active 
participant in our association. The VAHPERD Convention, held 
annually in November, brings in nationally recognized presenters 
for the 600-800 teachers who attend the convention.  In addition 
to the convention, VAHPERD holds workshops throughout the 
state 3 or 4 times a year. 
  If you are looking to become more involved with the 
convention or workshops, you can volunteer to help.  It takes 
many people to run registration, help with the exhibits, decorate 
and plan for a convention. If this interests you, look for an email 
about a month before the convention asking for volunteers for 
the upcoming convention. If you are interested in helping at a 
workshop, contact the workshop director about ways you can 
volunteer.
  Presenting at the convention or at a workshop is a great way 
to become involved and share with colleagues. Everyone has a 
favorite activity from school that their students enjoy. Use this 
idea and turn it into a presentation about how to excite and 
motivate your students about physical activity. I have heard 
many potential presenters say, ”Everyone has seen this before”.  
I have been that same presenter who has said that. But, believe it 
or not, most of the time everyone has not seen your presentation.  
I remember a few years doing a presentation and making the 
assumption that everyone had used a pedometer before. Out of 
the 200 people there, only half of the people had used a pedometer 
in their classes. Step out and submit a presentation proposal 
for the convention. A call is sent out after the convention and 
presentation proposals are on the website.
  If you are looking to become deeply involved in the association 
and can make a 3 year commitment, there are leadership positions 
that need to be filled very year. These positions included 
becoming a par t of a committee, a section chair, or a member 
of the board of directors. Every year the President Elect is in 
charge of choosing members to be on committees. Many times 
they choose people according to interests that are marked on their 
online profile. Marking your interest can be done by logging into 
your VAHPERD account and updating your profile information.  
If you are interested in becoming one of the section chairs, attend 
the Division meeting at the convention and run for a section chair 
position.   Section chairs are responsible for securing programs 

continued on page 4
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Past President's Messsage
Charlotte Kelson

President-Elect's Message
Regina Kirk

  The past year has been both challenging 
and changing. The challenge for all of us 
is the continual attack on education and 
making it hard for educators to receive 
the recognition and respect we deserve. 

The change is coming for all of us to realize we may not have a 
professional organization that we are accustomed to be there for 
us. These issues can not be ignored by some of the leadership and 
members in VAHPERD. You the membership need to become 
part of the strength and passion in VAHPERD. This association is 
where you will receive the recognition and respect so deserving 
in this time of change and reorganization. You need to take up 
the passion to lead our association and make changes that will 
benefit all. 
  We as a membership association must be a part of protecting 
what we have built over the last 150 years. To do this, you the 
membership should pay attention and take part. Become involved 
with the process, learn the guiding principles and take part in 
the leadership opportunities that are open. These leadership roles 
can be as simple as presenting, serving on a committee or work 
through the process of becoming a board member. We need new 
and creative members to step up and lead. We need to stop the 
repeat leadership and a new generation needs to be mentored 
and take the lead and take on the challenge of the current events 
in education. VAHPERD needs you to learn from the past 
leadership, question the current leadership and become a leader 
for the future. 
  For the last three years, I have had the pleasure to serve you 
the members as a leader in the field and make a difference for 
our association. Change is always hard to do easily and to do 
with everyone receiving what they want. I believe in VAHPERD, 
I believe in you the membership and I believe that we are a 
leading association in our profession. Thank you for believing 
in me and giving me the opportunity to lead VAHPERD into the 
future. Thank you to all that served during my tenure and thank 
you to all the leaders from the past, present and future that will 
make a difference. I have enjoyed serving as your leader and will 
continue to serve in any capacity available. I encourage you to 
be present in our association and get involved with the decisions 
that will affect our association in the near future. 

Share the Passion, Elevate the Profession,

Charlotte Kelso, EdS, NBCT
VAHPERD Past President

  While teaching, I learned that no one 
person was responsible for the students 
we serve.  The adage, “It takes a village,” 
applies to everyone and every situation.  I 
learned to depend on those around me as 
I became a seasoned professional.  With 
each passing year, I realized that what I 
thought was best practice may not actu-
ally be that. Participation in health and 

physical education staff development increased my knowledge 
base and altered my thoughts on some activities. I benefitted 
from the expertise of those around me and I hope they benefitted 
from some of mine.  Involvement in my professional organiza-
tion also increased my knowledge of teaching. As a member of 
VAHPERD, you are offered opportunities for high quality pro-
fessional development through the mini-conferences, the Health 
and Physical Activity Institute and the annual convention.  I hope 
you will take advantage of these opportunities.  
  My journey to the office of President-Elect of VAHPERD is 
similar to my teaching journey.  As I begin my year as President-
Elect, I ponder all there was to learn about VAHPERD.  Even 
though I had been on the Board of Directors, I realized that I was 
a “newbie” all over again.   I need to learn how best to move our 
organization forward.  This cannot be accomplished alone.  Your 
participation in this journey forward is necessary.  
  In order to move forward, we must work together.  There are 
changes that need to take place in the organization.  Some of these 
changes (revising the By-Laws and Operating Codes, developing 
a fiscally responsible budget, etc.) are painful, but necessary.  
Change is never easy.  We need to look at what we have done and 
determine what needs to be done to move us forward positively.  
The Board of Directors is working hard to move the organization 
forward with these changes.  
  Your support as a member is appreciated and valued.  I hope 
you will contact me (kirkvahperd@gmail.com) any time you 
have a suggestion or concern.  Your participation in VAHPERD 
makes the organization stronger.  Together we can move forward.  

Sincerely,
Regina Kirk

VAHPERD Members
Step up and Share in the
Passion
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for the convention from the section that you represent, Division 
brainstorming with your Division at the January Leadership 
Development Conference LDC, and selecting VP-Elects for the 
Board of Directors.  You can also decide to serve as a member of 
the Board of Directors.  In this position, you have the opportunity 
to be a part of guiding the direction of the association for 3 years.  
The primary function of the Board of Directors is to facilitate 
and implement the Association’s Strategic Plan and to initiate 
and transact all business of VAHPERD.  To become a member 
of the Board of Directors, you would need to have previously 
served as a section chair and be elected by the Representative 
Assembly.  Becoming a Board member is a wonderful way to 
become involved and serve the members of VAHPERD.

Whether you want to volunteer at the Convention or become 
a Board Member, I hope you have found a way that you can 
become more involved.   Feel free to contact me if you would like 
to have more information about becoming involved.  Thank you 
for being a member of VAHPERD and I look forward to working 
with you in the future.

Henry Castelvecchi
Executive Director
info@vahperd.org
804 253 5468

allow our Executive Director to concentrate on other matters of 
the organization to grow VAHPERD membership and increase 
member benefit.  We are excited about the future of the newly 
added position, and we are finalizing the operating codes and job 
description of the position.
  As we build drawbridges for tomorrow, we have to stop and 
look at diversity.  During our conversations we talked about the 
possibility of adding two minority awards: one for a professional 
and one for a student.  This is definitely a drawbridge that shows 
VAHPERD’s commitment and open arms to all people and all 
programs of study.  We are in the process of developing criteria for 
the possible addition of minority awards that maybe added to our 
Annual Convention in November in Virginia Beach.  The awards 
will hopefully showcase the accomplishments of two members 
in our organization that are considered to be in a protected class, 
and we would like to help them in their professional growth.  
  Last, but not least, we are excited about a few other 
drawbridges that are being built. For several years we have 
held a preconference to help teachers in the association to gain 
knowledge to seek strength and conditioning certification. This 
year we are working with the National Strength and Conditioning 
Association (NSCA) to bring back the NSCA Certified Strength 
and Conditioning Specialist (CSCS) symposium to help coaches  
gain knowledge and abilities towards strength and conditioning. 
This drawbridge allows VAHPERD, AAHPERD, and NSCA to 
move back and forth in each other’s body of waters to benefit 
from the strong currents of knowledge and utilize the benefits that 
each organization offers.  We have also invited NSCA President 
Steve Fleck and he has accepted to speak at our conference.   
Another structured conference within the conference is the 
Sport Management Symposium which was held for the first time 
in Roanoke, VA on the last day of the conference, and we are 
planning to hold the Sport Leadership Symposium again on that 
Sunday which speaks to the membership interested in coaching, 
athletic management, and athletic law.  Second, we are in talks 
with having the NSCA exhibit at our organization.  Last, we are 
excited to announce that Dr. Janet Rankin, Current President of 
the American College of Sports Medicine (ACSM), has agreed 
to be a keynote speaker at our Annual Conference in Virginia 
Beach in November. Yet, this is another drawbridge that will 
allow VAHPERD, AAHPERD, and ACSM to communicate 
talks regarding teaching, childhood obesity, exercise science, 
diversity, etc.  
  During our LDC a few weeks ago we also had an opportunity to 
meet with the American Heart Association, and both organizations 
are looking at ways to raise more funds to benefit society.  We 
are also happy to announce that Dr. Courtney McBath, Bishop 
of Calvary Revival Church in Norfolk, VA will be addressing us 
as we open our conference at the Founders Inn in VA Beach. As 
the word says in the Good Book, physical training is of value but 
spiritual training is of more value.  Bishop McBath has grown 
a church from a few members to 10,000 members over the last 
twenty years, and he will be speaking to our association about 
leadership and health.  

  As we continue to march through the 2013 season let’s smile 
as we have begun to lower our drawbridges, providing roads 
for the future and opportunities for ships to move into larger 
seas.  I am excited about all that our VAHPERD leadership has 
accomplished, and we look forward to the bright shining future. 
We encourage you to make a proposal to present your research 
and ideas at the conference by May 15th, and we also encourage 
you to submit an article to our journal.   As Seneca once stated,  
“Ships look good in the harbor but that is not what ships were 
built for.”  I encourage you to do something that challenges your 
intellect by presenting at this year’s conference, and consider 
writing an article.  You can always partner with others to present 
or write an article.  Let down your drawbridge, and I challenge 
you to crossover into new academic promises.  

Dr. Rodney P. Gaines

Executive Director's Messsage
continued from page 2

President's Messsage
continued from page 2
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Convention Wisdom: Insights from Presenting and Participating
at VAHPERD 75
Steve Shelton, Instructor, Exercise, Sport, and Health Education, Radford University
Nikki Swope, B.S. Student, Exercise, Sport, and Health Education, Radford University

  According to Wikipedia (n.d.), a convention is defined as “a 
gathering of individuals who meet at an arranged place and time 
in order to discuss or engage in some common interest” (Con-
vention section, para. 1).  These professional gatherings “feature 
keynote speakers, vendor displays, and other information and 
activities of interest to the event organizers and attendees” (Con-
vention section, para. 1, n.d.).  For countless years, the Virginia 
Association for Health, Physical Education, Recreation, and 
Dance (VAHPERD), has sponsored such an assembly of teachers 
and professionals who attend the annual convention to share and 
gather significant information in an effort to grow professionally.
  Educational practitioners cite multiple reasons for attending 
professional conventions.  In 1997, Shaffer and McNinch used 
a survey questionnaire to gather data regarding teachers’ overall 
experiences at conventions and reported that educators believed 
“the greatest attraction of professional conferences was the 
opportunity to learn new skills and techniques that can be used 
in their daily teaching” (p. 362).  The authors also discovered 
“teachers prefer to attend conferences which provide programs 
with a large number of simultaneously occurring sessions from 
which they can choose to attend” (Shaffer & McNinch, 1997, p. 
362). 
  Increasing professional competence, enhancing skillful 
teaching, and improving command of a pertinent subject matter 
are also desirable outcomes of convention attendance.  Bradley, 
Drapeau, and DeStephano (2012) noted that competency “is 
a complex concept that includes not only acquiring adequate 
knowledge, skills, and abilities, but maintaining these throughout 
one’s career” (p. 32).  
  Siedentop and Eldar (1989) who studied teaching effectiveness 
and expertise believed “many physical education teachers can 
be highly effective with what we would call basic competence 
in an activity area” (p. 257) and suggested moderate levels of 
competence in the majority of programmatic activity units 
can allow educators to teach quite successfully.  As it related 
specifically to physical education teaching, the authors concluded 
“that lack of subject matter competence is more likely to retard 
the development of expertise than any other factor” (Siedentop 
& Eldar, 1989, p. 260).  
  Convention participants can profit from learning more about 
current trends, advancements, newer materials, and innovative 
approaches related to professional practice.  Furthermore, 
enhanced feelings of being valued and supported can result from 
networking and interacting with colleagues who face similar 
job-related circumstances and challenges.  Hence, experiencing 
professional development opportunities at a convention can 
provide an important outlet for participants who wish to move 
closer to effective and expert performance in a chosen discipline.
This year’s VAHPERD convention, held at The Hotel 
Roanoke, attracted the attendance of 397 professionals and 
195 undergraduate students from various institutions and 

schools across the state.  Attendees selected from a wide array 
of concurrent session offerings in the disciplines of dance, 
recreation, health, and physical education throughout the three 
day experience.  During the 131 individual sessions offered, some 
with multiple presenters, approximately 200 professionals shared 
their knowledge, enthusiasm, and expertise with current and 
future teachers alike (H. Castelvecchi, personal communication, 
January 4, 2013).
  According to VAHPERD executive director, Henry 
Castelvecchi, planning such an event “takes a lot of people and 
time to put together” (personal communication, January, 4, 2013).  
A call for proposals was disseminated in January providing 
those professionals interested in presenting adequate time to 
submit proposals before a mid-April deadline.  The proposals 
were collected and divided by division topics and then ranked.  
Consequently, approved proposals were assigned a date, time, 
and room for the upcoming event.
  In July, all presenters were notified and requested to submit 
handouts for the VAHPERD website.  Presenters who did not 
initially respond were contacted again before November to 
confirm they had received their notification.  Subsequently, 
finalized presentation information was sent to the professional 
in charge of generating the multifaceted convention program (H. 
Castelvecchi, personal communication, January 4, 2013).
  Being chosen as a presenter at the state convention affords 
practitioners the opportunity to become part of a verbal 
community of professionals and to share their knowledge and 
experience with others.  Following this year’s convention, many 
presenters commented on how impressed they were with the 
number of attendees and the level of interest exhibited regarding 
the subject matter.  
  One presenter whose session was scheduled for 8:00 am 
Sunday morning noted how exciting it was to see so many active 
and engaged participants attending the meeting so early on the 
final morning of activities.  The presenter was also impressed 
with the beautiful venue selection and the helpful staff employed 
by The Hotel Roanoke.
  In the aforementioned survey of K-12 classroom teachers 
quantifying convention experiences, Shaffer and McNinch (1997) 
reported “almost three-quarters of the respondents (73.33%) 
indicated that the site where a conference is held plays a major 
role in determining whether they do attend, or do not attend” (p. 
362).  Though to date there has been no overall comprehensive 
review of VAHPERD convention surveys, a brief review of this 
convention indicated many attendees were pleased the event was 
held in Roanoke (H. Castelvecchi, personal communication, 
January 4, 2013).  
  A state-wide convention that is located in close proximity to 
local colleges and universities can garner increased attendance 
from undergraduate students who can avoid costly overnight 
stays and extended travel arrangements.  A great deal can be 
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gained by undergraduates who attend multiple sessions at 
the state convention.  Approximately 44 Radford University 
undergraduates attended the VAHPERD meeting in November. 
Several Radford University undergraduate teaching majors were 
assigned the task of paying particular attention to the overall 
VAHPERD experience and reflecting upon their impressions.  
Upon arriving at the convention site, many students described 
a mixture of intimidation and excitement.  However, much of 
that anxiety was dissipated as students were greeted by helpful 
VAHPERD officials, other convention attendees, and familiar 
faces from their own school.  After checking in and receiving 
needed convention materials, students eagerly began highlighting 
sessions of interest. 
  The wide variety of meetings available at different times 
throughout the weekend gave students the same selections as 
other professionals and even some designed specifically for them.  
Popular sessions included teaching rugby in schools, playing 
new and innovative introductory games, preparing for interviews 
and the student teaching experience, and participating in the 
“Amazing Race,” an activity based on the popular television 
show. The students reported benefiting greatly from attending 
many of these sessions.
  It is not uncommon during this stage of their development for 
students to report a desire to learn new games and activities just 
as veteran teachers search for novel approaches to enhance their 
practice and shape curricular choices.  In some cases, hearing 
about well-known material from a new voice was impactful.  
Receiving input from a fresh perspective allowed students to 
leave the convention rejuvenated and excited to bring new 
activities back to their school and even helped them complete 
important course assignments.    
  Students also expressed a newfound excitement for their 
future as professional educators.  For some undergraduates, 
the weight of impending interviews and student teaching can 
feel overwhelming.  With the advice and support of several 
presenters, the attitudes of teacher-candidates reflected a more 
optimistic view.  
  Students enjoyed the opportunity to ask many pertinent 
questions and gain a better understanding on what student 
teaching, interviewing, and the real-world context of teaching 
are really like.  The students expressed an increased level of 
confidence in handling everyday situations they may encounter 
while working in a profession they love. 
  Not only did the various sessions offered assist students in 
better understanding their chosen profession, but having the 
opportunity to meet and converse with other professionals from 
around the state proved to be very beneficial.  During a lunch 
period, several female students enjoyed speaking with a group 
of female teachers from various schools to discuss such topics 
as appropriate attire, differences in curriculum from county to 
county, and the differences in teaching elementary and secondary 
students from a female perspective. 
  Additionally, the undergraduates also appreciated the opportu-
nity to encounter key individuals who might perhaps play a criti-
cal role in their futures.  Numerous students were able to meet, 
converse, and exchange email addresses with teachers, supervi-
sors, and VAHPERD members who were from specific areas of 

the state in which the students wished to pursue future employ-
ment.  
  Students have just as much to gain from the convention 
experience as active professionals and should be strongly 
encouraged to attend whenever possible. Such unique exposure 
to so much relevant information for aspiring professionals might 
even help to accelerate the important transition from the role of 
student to that of a teacher.  
  Another benefit to attending the VAHPERD convention 
included taking activity ideas and designs observed during the 
event and using them as a template to enhance programs and 
activity offerings upon returning home.  Based on an activity 
session presented at the convention, Radford University 
undergraduate students and their instructor used an “Amazing 
Race” format during a final examination in the Theory and 
Practice of Cooperative Games class which consisted of equal 
parts activity and content knowledge assessment.  
  It was surmised the health and physical education majors in this 
particular class were best-suited to model a cooperative/problem-
solving adventure activity across the entire campus.  Intuitively, 
the idea of increasing blood flow to the brain especially before 
an examination scheduled for 8:00 am was appealing.  Findings 
from relevant literature added credence to the instinctive 
support of this examination design as researchers have reported 
periods of exercise are believed to improve one’s learning state 
immediately after physical activity with effects lasting up to 60 
minutes, depending on the individual (Blaydes, 2001).  
  Prior to leaving the gymnasium, pairs had one minute to empty 
the contents of their assignment envelopes, solve destination 
clues, plan their course across campus, and begin the cooperative 
challenge.   Each group used a stop watch to avoid returning 
beyond the 30-minute limit and a mobile phone to capture a 
group picture to document reaching each of eight potential 
campus locations involved in the test.  
  The challenge involved an incentive for reaching as many 
landmarks as possible during the allotted time.  Additionally, 
points were awarded for completing the assignment ahead of 
other groups.   Each group’s point total directly affected how 
many questions students would individually be required to 
answer on the final paper and pencil examination that consisted 
of 20 short-answer problems worth one point each upon returning 
to the gym.  
  For example, a group reaching five destinations (worth one 
point each) would only need to answer 15 questions of their 
choice as they individually took the exam.  The potential existed 
for earning up to 10 points (which would allow for the strategic 
elimination of as many as 10 questions from the written portion 
of the exam). 
  Prior to the challenge, some participants reasoned the most 
athletic groups would “win.”   However, it quickly became 
apparent that the pairs who cooperated well to solve clues, 
designed their trip across campus strategically, and moved 
quickly from place to place were the most successful.  
  This innovative format for a cooperative challenge employed 
as part of a final examination was a direct outgrowth of one 
individual session presented at the VAHPERD convention.   The 
activity proved to be an effective way to assess learning and 
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problem-solving in an activity-based class and substantiated one 
of many potential benefits derived from convention attendance.  
The byproducts of participating in the convention experience 
can be meaningful.  Professionals and students can maintain and 
improve requisite skills and abilities.  The nature of effectiveness 
and expertise can be promoted and enhanced.  Therefore, 
attending the annual VAHPERD convention is recognized here 
as a valuable professional development opportunity that may 
afford attendees the ability to benefit from and apply a newfound 
“convention wisdom.”
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Emergency Preparedness for the Physical Education Teacher
Korey B. Bert, MSE, VATL, ATC, Head Athletic Trainer, J.E.B. Stuart High School

  Physical education related injuries that result in a visit to the 
emergency room have increased significantly since the late 1990s 
(Nelson, Alhajj, Yard, Comstock & McKenzie, 2009, p.1). Due 
to this fact, it is more important than ever for P.E. programs to 
develop and implement comprehensive emergency plans. Most 
schools likely already have a crisis management plan or disaster 
preparedness plan for emergencies that effect large numbers of 
students and staff, but it is also important to plan for emergencies 
that may only impact a single student or teacher. Common 
sense tells us that emergencies due to injuries or other medical 
conditions are more likely to occur in a physically active P.E. 
setting than in a traditional sedentary classroom environment.

Why do I need a P.E. specific emergency plan?
  In this era of terrorist attacks and school shootings, your 
school undoubtedly has some sort of school-wide emergency 
plan. Your school should have procedures for handling individual 
medical emergencies – sudden unexpected illness, seizures, falls, 
allergic reactions, etc. The question is whether those emergency 
plans are sufficient for the physical education department. The 
risk of an emergency situation arising in the physical education 
environment is heightened due to the nature of the activity. 
An asthma attack is less likely to occur to a student sitting in 
an algebra classroom than it is outdoors on a grass field where 
environmental conditions or even the act of exercising itself can 
trigger an attack. 

The emergency action plan (EAP)
  A physical education-specific EAP should be developed with 
input from school administration, school safety and security 
personnel, school medical staff (school nurse, athletic trainer), 
local emergency medical services (EMS) as well as members of 
the physical education department (Council on School Health, 
2008). Separate EAPs should be developed for each individual 
venue (gymnasium, outdoor athletic fields, track, locker room, 
etc.) and should include the following components:

1)	 Emergency personnel

	 Teachers, administrators, safety and security personnel, 
local EMS, school medical personnel and even responsible 
students may all play roles in the response to an emergency. 
There are four basic roles within the emergency team.

 	    The first role is to establish that the scene of the 
emergency is safe and to provide immediate first aid to the 
injured student (Courson, 2007, p. 94). The first responder 
in an emergency will likely be the physical education 
teacher, so making first aid and CPR certification a priority 
is important. Teachers should be prepared to provide first 
aid for the following life-threatening emergencies until 
EMS arrives: severe breathing problems such as asthma, 
choking, and anaphylaxis; chest pain and heart attack; 
diabetes and low blood sugar; stroke; seizure; shock; 

bleeding; head and spine injury; broken bones; burns; 
sudden cardiac arrest; heatstroke and hypothermia; and 
poisoning (Hazinski, et al, p. 282).

 	    The second role is activation of EMS. This should be 
done as soon as the situation is deemed an emergency or 
life-threatening event. The person in charge of activating 
EMS should be able to communicate clearly over the 
telephone (Courson, 2007, p. 94). Your school likely has a 
procedure for activating EMS already in place.

 	    The third role is equipment retrieval (Courson, 2007, 
p. 95). First aid kits, automated external defibrillators 
(AEDs), epi-pens, glucagon kits, respiratory inhalers or 
student-specific emergency medication are examples of 
things that may need to be retrieved in an emergency. 
The person charged with this role should know the exact 
location of the equipment. There is no time to search for 
things in an emergency.

 	    The fourth role is directing EMS to the scene of the 
emergency. This person should meet emergency medical 
personnel as they arrive and should have keys to unlock 
any doors or gates that may prevent access to the scene 
(Courson, 2007, p. 95).

 	    It may be a good idea to have several individuals assigned 
to each role. You may need one individual to retrieve the 
first aid kit while another gets the AED. There will be days 
when some members of your emergency team are absent, 
and a back-up is needed. Even the unfortunate situation of 
two emergencies occurring simultaneously may necessitate 
more than one person assigned to each role.

2) 	 Emergency communication

 	  A working telephone or two way radio should be available 
at all times. A back-up communication device should also 
be available (Anderson, Courson, Kleinert, & McLoda, 
2002, p.103). The location of a land-line telephone is 
important in case cell service is not adequate. Access to a 
phone should be prearranged if one is not easily accessible 
(Courson, 2007, p. 95).

3) 	 Emergency equipment

 	  Emergency team members should be familiar with 
the proper operation of all emergency equipment in 
advance (Courson, 2007, p. 95). Regular inspection and 
maintenance of emergency equipment as well as proper 
storage are important. Remember though, emergency 
equipment should be quickly accessible. In the event of 
sudden cardiac arrest, a collapse to shock target goal of 
less than three to five minutes is strongly recommended 
(Drezner, et al., 2007, p. 92). This should be considered 
when determining the location of AEDs as well as the 
number of units within your school.
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4) 	 Emergency transportation

 	  In most emergencies transportation to the hospital will be 
by ambulance, where the appropriate equipment and staff 
is available. Emergency care responders should refrain 
from transporting injured students in personal vehicles 
(Courson, 2007, p. 97).

5) 	 Venue directions

 	  Specific directions to each venue including the exact street 
address should be included in the EAP.Landmarks, cross 
streets and a map of the school/campus may also be helpful 
components to include (Courson, 2007, p. 97). 

 
Once the EAP is complete, all members of the emergency team 
should rehearse the plan on a regular basis. Updates to the plan 
as situations change are appropriate.

Individual Emergency Care plans
  Certain medical conditions such as asthma, life threatening 
allergies, diabetes, or epilepsy may necessitate an individual 
emergency care plan (IECP). The IECP should be developed in 
the same way that the EAP is developed, only specific to the 
student in question. The IECP should also not only include steps 
to take when an emergency occurs, but also steps that can be 
taken to prevent an emergency from occurring in the first place 
(i.e. a diabetic student checks his blood glucose prior to physical 
activity). Parental input can be extremely valuable during the 
IECP development process.

Prevention of Emergencies
  Injuries are inherent in sports and emergencies cannot be 
entirely prevented, however certain steps can be taken to reduce 
the likelihood of an emergency from occurring. Examples of some 
steps that can be taken to reduce the chances of an emergency 
occurring are below:

1) 	 Schools should make sure relevant medical information is 
communicated to PE teachers, who should, in turn, use this 
information to determine which students may require an 
IECP(Prince Edward Dept. of Education, 2012).

2) 	 Safety precautions and protocols should be developed 
regarding environmental hazards such as excessive heat, 
cold, lightning, etc. (Prince Edward Dept. of Education, 
2012)

3) 	 Students should have access to water to keep hydrated.

4) 	 Class activities should be appropriate for the age and 

abilities of the students. Students should be instructed on 
the proper use of equipment and warned against the dangers 
of inappropriate play (Prince Edward Dept. of Education, 
2012).

5) 	 Pre-activity safety checks of the environment and the 
equipment to be used should be performed. Sports 
equipment should be in good working condition and free 
of sharp edges, cracks or splinters.  Fields should be free of 
holes, glass and rocks. Courts should be free of debris and 
standing water (Prince Edward Dept. of Education, 2012).

  Emergency preparedness in the physical education setting 
can literally mean the difference between life and death. Life-
threatening emergencies can happen at any time in any school. 
They can be the result of a pre-existing condition or a freak 
accident. While nothing can prevent all emergencies, a well-
developed, well-rehearsed emergency action plan will provide 
students and staff members with the best opportunity to provide 
life-saving care to the victim of an emergency.
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The Holistic Nature of Depression: Risk Factors, Consequences, and
Treatment Options
Beth McKinney, PhD, MPH, CHES, Assistant Professor of  Health Promotion, School of Health Sciences &
  Human Performance, Lynchburg College
Heather Maxey, MA, CHES, Instructor of Health Promotion, School of Health Sciences & Human Performance,
  Lynchburg, VA

Introduction
  Depression has been identified as a common and incapacitating 
mental health disorder.  For people suffering from depression, 
multiple depressive episodes are common and potentially 
chronic (Hollon, Thase, & Markowitz, 2002), which can reduce 
one’s ability to function in daily life (World Health Organization, 
2012).  According to the DSM-IV, a person can be diagnosed as 
having suffered a major depressive episode if they experience 
“a period of two weeks or longer during which there is either 
depressed mood or loss of interest or pleasure and at least four 
other symptoms that reflect a change in functioning” (Substance 
Abuse and Mental Health Services Administration, 2006, On-
line).  Such symptoms may include feelings of guilt or low self-
esteem, changes in sleep or eating habits, fatigue, and an inability 
to focus (World Health Organization, 2012).  Approximately 1/3 
of all people will suffer from depression at least once in their lives 
(Gillam, 2004), with an annual prevalence of major depression 
affecting 15 million adults in the United States (National Alliance 
on Mental Illness, 2009).  
  While depression can and does affect all people, it is more 
common among certain subpopulations.  Depression is twice 
as common among women as men, with 1 in 8 women being 
affected by depression at least once in their lives (Mayo Clinic, 
2010a).  Depression is also most common in people between the 
ages of 45 and 64 (Centers for Disease Control & Prevention, 
2012; World Health Organization, 2012), but is the leading 
cause of disability for people between the ages of 15 and 44 
(Mental Health America, 2012).  However, the World Health 
Organization estimates that “by the year 2020 depression is 
predicted to reach 2nd place in the ranking of DAYLs [disability 
adjusted years of life] calculated for all ages, both sexes” (World 
Health Organization, 2012, On-line).  Because depression affects 
so many people and interferes with a person’s ability to function 
in everyday life it is important to examine this mental health 
disorder from a holistic perspective.  The purpose of this paper is 
to address the biopsychosocial nature of depression with regard 
to risk factors, consequences, and treatment options.

Risk Factors for Depression
  A variety of biopsychosocial factors have been shown to 
increase a person’s risk for depression (Goldstein & Rosselli, 
2003; Karren, Smith, Hafen, & Jenkins, 2010).  The development 
of depression is often augmented by an interaction among 
these factors (Karren et al., 2010).  Biological risk factors for 
depression include, but are not limited to, genetic influences and 
inadequate neurotransmitter levels (Goldstein & Rosselli, 2003; 
Karren et al., 2010).  Psychosocial risk factors for depression 
are frequently associated with stressful life events (Hollon et al., 

2002; Karren et al., 2010) and inadequate social support (Gençöz 
& Özlale, 2004; Jou & Fukada, 2002; Karren et al., 2010).  
  

Biological Risk Factors for Depression
  Research has shown that people can inherit susceptibility 
toward depression.  Such an inheritance, however, does not 
necessarily mean that these people will become depressed.  While 
genetic inheritance contributes to the development of depression, 
the presence of other biopsychosocial risk factors interact to 
determine whether or not an individual becomes depressed.  
Nonetheless, having siblings or parents who are depressed 
increases a person’s likelihood of developing depression as 
much as three-fold (Price, 2010).  According to Sandler (2007), 
“individuals with a family history were more likely to have an 
earlier first onset, more episodes and symptoms, and greater 
severity of condition compared to those without a family history” 
(p. 57).
  Researchers are conducting studies aimed at determining 
the specific gene or set of genes that will predict susceptibility 
toward depression.  The 5-HTT gene, which plays a role in the 
regulation of serotonin, has been identified as a potential genetic 
risk factor for depression (Waldholz, 2011).  This gene may be 
associated with research findings revealing that genetic factors 
can cause a lack of neurotransmitters, which has been indicated 
as an additional risk factor for depression (Karren et al., 2010).  
While this specific gene may play a role in the development of 
depression, most researchers believe it is “more likely that a 
number of genes acting together may cause a person to become 
vulnerable to depression” (Price, 2010, On-line).
  As indicated, depression often results in people with 
inadequate levels of certain neurotransmitters, including 
serotonin and dopamine (Hollon et al., 2002; Karren et al., 2010).  
These neurotransmitters serve to stimulate the pleasure center 
in the brain and when they are lacking, pleasure is no longer 
experienced and depression can occur.  Deficient serotonin levels 
can also cause endorphin levels to decrease.  A lack of endorphins 
makes the body more susceptible to pain and less capable of 
experiencing pleasure, thus compounding the likelihood of 
developing depression.  

Psychosocial Risk Factors for Depression
  Stressful life events consist of anything that “cause[s]…
the disruption of normal life balance, loss, conflict, or trauma” 
(Karren, Hafen, Smith, Frandsen, 2002, p. 246).  When stressful 
life events are experienced on a regular basis the brain can 
become conditioned to inadequately produce and regulate 
neurotransmitters such as serotonin.  As suggested, the occurrence 
of such inadequate levels has been shown to increase the risk 
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for depression.  In addition to influencing the biological risk 
factors for depression, stressful life events may also contribute 
to the development of depression even further by influencing 
psychosocial risk factors for depression.  As stressful life events 
become more intense depression has a tendency to increase.  The 
impact of stressful life events is compounded when the event 
negatively influences one’s self-esteem.  Perception of stressful 
life events can also contribute to depression.  People who dwell 
on stressful situations and view them as problematic are more 
likely to experience depression (Karren et al., 2002).  
  People who lack social support are more likely to perceive 
life events as stressful and to allow such events to deteriorate 
their self-esteem, which has been shown to lead to depression 
(Karren et al., 2002).  According to Gençöz and Özlale (2004), 
“depressed people tend to have less social support, report 
less contact with friends, have fewer friends nearby who can 
help, and have less satisfaction with friends and relatives” (p. 
449).  Receiving less support than requested has also been 
associated with depression (Jou & Fukada, 2002).  Therefore, 
the connection between depression and social support depends 
on the availability of social relationships as well as the level of 
support such relationships provide. 
 

Consequences of Depression
  Not only is the risk for developing depression increased by 
biopsychosocial factors, but it has also been shown to result 
in various biopsychosocial health consequences.  Biological 
consequences of depression include impaired immune function, 
increased risk for physical health conditions, and premature 
death.  Psychosocial consequences of depression include 
inadequate social support as well as an increased risk for suicide.

Biological Consequences of Depression
  Impaired immune function is one of the main biological 
consequences of depression.  The continuous stress response 
often found within people suffering from depression causes 
excess amounts of cortisol to be produced, which inhibits immune 
function.  Depression also has a negative effect on various cells 
within the immune system, such as a reduction in white blood cell 
response, natural killer cell activity, and helper cell production 
(Karren et al., 2002).  As a result, the immune system is unable 
to protect the body, making depressed people more susceptible 
to various health problems, including an increased occurrence of 
autoimmune diseases.  In addition to increasing the risk for new 
health problems due to decreased immune function, depression 
can also have a negative effect on pre-existing health problems.  
Depressed people are likely to suffer more intensely as a result of 
pre-existing health problems, “becom[ing] sicker, need[ing] more 
medication, and spend[ing] more days in the hospital” (Karren 
et al., 2002, p. 260).  This intense suffering may be caused by 
the fact that pain and disability are also more common among 
people with depression.  The pain associated with depression 
results from a decrease in endorphin levels, which inhibits the 
body’s ability to alleviate pain.  As previously mentioned, a lack 
of endorphins is caused by low serotonin levels, which leads to 
depression (Karren et al., 2002).  
  The impaired immune function and resulting health problems 

associated with depression can lead to a four-fold increase in 
mortality.  In depressed people, the following health problems 
are more likely to result in death: stroke, coronary artery disease, 
myocardial infarction, certain cancers, and diabetes.  Another 
factor contributing to death from depression is a lack of self-
care (Karren et al., 2002), evident in the fact that depressed 
people “tend to do much more poorly on self-treatment and 
self-monitoring of chronic illness” (Karren et al., 2002, p. 269) 
and “may delay longer than others in seeking medical attention 
following onset of signs and symptoms” (Perskey, Kempthorne-
Rawson, & Shekelle, 1987, p. 447).
  

Psychosocial Consequences of Depression
  Feelings of helplessness and hopelessness (Goldstein & 
Rosselli, 2003; Karren et al., 2002) associated with depression 
can cause people to become apathetic about life and the people 
that make it meaningful.  The apathy common in depression leads 
to symptoms that become manifest when people are not able to 
function in society (Karren et al., 2002), cease to participate in 
their usual activities (Hollon et al., 2002; Karren et al., 2002), 
and withdraw from their friends and family (Hollon et al., 2002).  
Thus, inadequate social support is one of the main psychosocial 
consequences of depression.  As noted previously, inadequate 
social support can also increase one’s risk for depression, which 
can further increase isolation and lead to an even greater lack of 
social support.  Consequently, a continuous cycle occurs, making 
it increasingly difficult for people to overcome depression.
  When people lack adequate social support they do not reap 
the benefit of the stress-buffering effect that such support would 
provide and are therefore less capable of coping with stressful 
life events.  As noted previously, stressful life events can also 
increase one’s risk for depression (Gençöz & Özlale, 2004; Jou 
& Fukada, 2002).  People suffering from depression often view 
life from a pessimistic perspective (Goldstein & Rosselli, 2003; 
Hollon et al., 2002) believing that “the present conditions and 
the future possibilities are intolerable” (Karren et al., 2002, p. 
246), which can lead to “recurring thoughts that life isn’t worth 
living” (Donatelle, 2012, p. 40).  As such, suicide is a significant 
psychosocial consequence of depression, with approximately 
15% of the depressed population committing suicide (Karren et 
al., 2002).  In fact, during 2009 there were more than 36,000 
suicides reported in the United States, making suicide the 10 
leading causes of death (Kochanek, Xu, Murphy, Minino, & 
Kung, 2011).

Treatment Options for Depression
  Based on the holistic nature of depression it stands to reason 
that treatment attempts should be approached from a holistic 
perspective, taking into consideration the biopsychosocial risk 
factors for and consequences of the disease.  In order to be 
effective, treatment programs must undertake a wide range of 
treatment options (Hollon et al., 2002; Karren et al., 2002), each 
directed toward alleviating a specific risk factor for depression 
(Karren et al., 2002).  While the biological, psychological, and 
social treatments have proven effective in and of themselves, 
often times combining these treatment regimens can increase 
the likelihood of positive treatment results (Hollon et al., 2002; 



SPRING 2013  •  VAHPERD  •  12

Karren et al., 2002).  Therefore, combining treatments that 
address the biological, psychological, and social risk factors 
for depression may be the most comprehensive and beneficial 
method for treating depression.  One of the most common 
biologically-based treatment options for depression is the use 
of anti-depressant medications.  Some common psychosocially-
based treatment options for depression include cognitive 
behavioral therapy, stress management, and the development of 
social support.  

Biologically-Based Treatment for Depression
  Selective serotonin re-uptake inhibitors (SSRIs) are a 
commonly prescribed type of anti-depressant medication that 
work by preventing the reuptake of serotonin (Mayo Clinic, 
2010b; Hollon et al., 2002).  These anti-depressant medications 
ensure that serotonin is available in sufficient amounts within the 
body, thus preventing the lack of serotonin that increases one’s risk 
of developing depression.  One advantage associated with anti-
depressant medication use is that “about half of all patients will 
respond to a given medication and many of those who do not will 
respond to some other agent or to a combination of medications” 
(Hollon et al., 2002, p. 39).  In addition to effectively treating 
moderate to severe depression (Mayo Clinic, 2010b), another 
advantage specific to SSRIs is that they have fewer side effects 
than many of the older anti-depressant medications (Mayo Clinic, 
2010b; Hollon et al., 2002).  However, it is important to also 
note that the Food and Drug Administration (FDA) has issued 
warnings that anti-depressant medications can increase the risk 
of suicidal thoughts and attempts in children, adolescents and 
young adults (National Institute of Mental Health, 2012).

Psychosocially-Based Treatments for Depression
  Cognitive Behavioral Therapy (CBT) attempts to alleviate 
depression by teaching depressed people how to assess and 
respond to life events more accurately.  The pessimistic outlook 
common to depressed people often causes them to negatively 
interpret their life circumstances (Hollon et al., 2002).  As such, 
the cognitive aspect of CBT helps depressed people “become 
more accurate in [their] self-assessments and perceptions of 
the world and the future” (Hollon et al., 2002, p. 61).  Doing 
so may, in turn, encourage them to view life events in a less 
stressful, more optimistic way.  In an effort to help people begin 
living life from this new optimistic perspective, the behavioral 
aspect of CBT assists people in the development of skills such 
as problem-solving, relaxation techniques, and social interaction 
(Massachusetts General Hospital, 2012).  The development of 
such skills can have the added benefit of helping people manage 
stress, which can further reduce the impact of depression.
  More specifically, as people improve their social interactions 
they enhance their capacity for developing social support.  
Whether perceived or actual, social support serves to decrease 
depression (Clara, Cox, Enns, Murray, & Torgrudc, 2003; 
Hodges, 2002).  In an attempt to clarify the mechanisms behind 
social support’s positive influence on depression two explanatory 
models have been developed.  The stress-buffering model states 
that social support decreases the occurrence of depression only 

in the presence of severe stress (Jou & Fukada, 2002).  For 
example, aid-related social support, where people believe there 
are others to whom they can turn in times of need, is associated 
with the stress-buffering model (Gençöz & Özlale, 2004; Jou 
& Fukada, 2002) because it indirectly influences depression by 
helping people cope with life stressors (Gençöz & Özlale, 2004).  
The direct-effect model states that social support decreases the 
occurrence of depression regardless of the level of stress.  For 
example, appreciation-related social support, where people 
believe they are capable of helping others, is associated with 
the direct-effect model (Gençöz & Özlale, 2004; Jou & Fukada, 
2002) because it directly influences depression by enhancing 
people’s self-esteem and sense of worth.  Thus, when people 
are working to alleviate depression it is vital that they not only 
establish a strong social support network of their own, but that 
they let others know they are available to offer support as well 
(Gençöz & Özlale, 2004). 

Conclusion
  When depressed people seek treatment the outcomes are 
extremely positive, with the potential for “80 to 90% of persons 
who suffer from depression [to] be helped substantially” 
(Karren et al., 2010, p. 170).  However, despite the many 
effective approaches available to treat depression “more than 
75% of depressed individuals receive no specific treatment 
or inappropriate care” (Hollon et al., 2002, p. 40).  Given the 
variety of biopsychosocial risk factors for and consequences 
of depression as well as the many effective treatment methods 
available, a holistic program aimed at prevention and/or control 
appears to be the most logical approach towards treating 
depression.  Doing so has the potential to improve quality of life, 
with regard to biopsychosocial health, for individuals suffering 
from depression, thereby improving their ability to function in 
everyday life. 
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Ever wonder if there is more you can do? The answer is YES!
Jack O'Donnell, St. Christopher's School, K-5 Physical Education Teacher

  Have you ever considered taking on a more active role in 
VAHPERD?  You might be surprised by just how much you have 
to offer the organization and how much VAHPERD has to offer 
you.  Allow me to share with you my journey from wondering IF 
I can help to HOW I got involved.
  In 1997 I had been teaching elementary PE for about 5 years at 
St. Christopher’s School.  “St. Chris” is an all boys, independent 
K-12 school in Richmond.  Each year our entire faculty is regis-
tered to attend the Virginia Association of Independent Schools 
(VAIS) professional development conference.  Each year I would 
attend the keynote session and one or two general sessions.  
Many sessions were geared toward specific concentrations (e.g. 
math, history, early childhood reading, etc.).  I attended general 
education sessions because they did not offer physical education 
specific sessions.  Year after year I would fill out the conference 
evaluation form (hand written at that time) and in the box for 
your comments I would write “What about PE?” or “How about 
some sessions for PE and Health?”  I didn’t stop there; I contact-
ed conference planning members and asked about sessions for 
physical education teachers.  The most common response was, 
“Well, we do have an athletic director’s roundtable each year.”  
Um, hello … not even close!  A few years later, I was asked 
to serve on the Professional Development Committee as the PE, 
Health, School Nurse and Athletics chair, a three year position. 
I joke that someone must have analyzed my hand writing from 
earlier evaluations and sent my name to the head of VAIS.  Re-
gardless, I was happy to help VAIS recognize our profession as 
part of the educational community and bring physical education 
sessions to the annual VAIS conference.  During my first year 
we were fortunate to bring in 1991 National Elementary Teacher 
of the Year, John Thomson.  I sent out an email to the 70+ mem-
ber schools announcing the addition of sessions for PE teachers.  
John conducted 3 well attended sessions and the reviews were 
amazing.  Over the next two years we brought in noted Physical 
Education professor and author, George Graham and Neurokine-
siologist, Jean Blaydes Madigan.  We even managed to recruit a 
few local teachers to present.  At the end of my three year post 
as chair of PE and Health, I was asked to head the professional 
development committee; I declined.  I wanted to continue work-
ing directly with Health and Physical Education.
  I searched the VAHPERD website for information about be-
coming more involved.  I didn’t know much about VAHPERD; I 

had been a member for just a few years.  I started by contacting 
(by email) then-President Gib Darden.  He responded quickly 
(also by email) stating there was an opening in the General Divi-
sion and I might be well suited for the Men’s and Boy’s Athletics 
Chair-Elect position.  Little did I know the General Division had 
several vacant chair positions including the Chair and Past Chair 
of Men’s and Boy’s Athletics.  I attended the January Leader-
ship Development Conference at VCU and met some amazing 
people, all passionate about their roles in educating kids, teach-
ers and professionals in the fields related to VAHPERD.  Many 
of them have become good friends and people I trust and ad-
mire.  I watched and listened attentively at meetings and asked 
lots of questions.  Soon I moved into advanced leadership roles 
and served as the VP of the General Division.  First as VP-Elect 
then VP and Past-VP.   Each year I learned a little more about the 
workings of our organization and about being an active member 
of VAHPERD.  Additionally, being part of our state organization 
has helped me grow as a teacher.
  At the end of my term on the Board of Directors I stepped 
back for a bit.  My wife had given birth to our second child and 
later had been diagnosed (early) with breast cancer.  It was clear, 
my time and attention was needed at home.  Now, with my wife 
three years cancer-free and doing well, and our girls heading into 
Kindergarten and second grade next fall, the time seemed right to 
return to an active role within VAHPERD-this time with the Rec-
reation Division as the VP-Elect.  Some of the former leaders are 
still sharing their time (notice I didn’t say “old” leaders) while 
new leaders have emerged with fresh ideas, drive and passion to 
help us move forward.
  If you have passion for promoting quality programs and facili-
tating professional growth through best practices, and if you have 
ever considered taking on a leadership role, reach out.  Visit the 
VAHPERD website (www.vahperd.org), email your president 
or members of the board of directors.  Get involved, be active.  
You will help countless numbers of children and professionals 
across Virginia and beyond.  Taking ideas, thoughts and quotes 
from others as good teachers do, consider this … Ask not what 
VAHPERD can do for you; ask what you can do for VAHPERD 
(apologies to John F. Kennedy). Through involvement in VAH-
PERD, I am certain, we will receive much more than we give, 
and the true winners are the students in our care around the state 
of Virginia. 
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Building Leadership and Character Through Sports in Taiwan
Dr. Chevelle Hall, Dr. Aaron Livingston, Dr. William Becker, Hampton University

Abstract
  Like many countries, physical education and participation in 
sports are very important. However, there is a current movement 
in the States to increase the amount of physical education 
and participation in sports due to the positive outcomes (i.e., 
decreased obesity rates, team building, etc.) (Strong et al., 2005; 
National Association for Sport and Physical Education, 2004). 
There have been several studies conducted to determine if sport 
builds character (Omar-Fauzee, et al., 2012; Erdozain, 2012; 
Edmundson, 2012). 
  This study focuses on Taiwan and students’ perception at 
a high school in Taipei (Taiwan.com, 2010). There are several 
schools that emphasize physical education and sports in Taiwan. 
The purpose of this study was to determine if participation in 
sport builds character, leadership skills and civic engagement 
among adolescent Taiwanese students? 
  There were ninety students surveyed and all students 
participated in at least one sport on campus. The students 
were between 13-17 years of age. The results showed students 
developed team building skills; along with moral and social 
values. Participation in sports does build character and students 
reported sports will play a role in their future. 
  Finally, the majority of the students did not want to play a role 
in their country’s future. 

Sports in Taiwan
  Due to economic growth, and the overall enhancement in 
the quality of life in Taiwan, major strides have been made in 
promoting sports and physical activity (Taiwan.com, 2010). 
There are two major goals set by the government regarding 
Taiwan’s sport policy for its citizens: improve physical fitness 
and prepare professional athletes to compete internationally. 
Sport policies in the country rest primarily with the National 
Council on Physical Education and Sports (NCPES) (Taiwan.
com, 2010). The NCPES also oversees facility improvement. 
To increase its exposure to the rest of the world, Taiwan has 
committed to expanding the number of international sporting 
events it hosts annually; including hosting over 60 events in 2005 
(Taiwan.com, 2010). 
  Educationally speaking, students in Taiwan take two hours 
of physical education every week and are mandated to do so at 
the higher education level as well. Students also must get their 
weight, flexibility, height and cardiovascular fitness tested. 
Students engage in a multitude of sports including: volleyball, 
badminton, baseball and basketball and folk sports (Taiwan.com, 
2010). There are even schools established in Taiwan that promote 
physical education, sports, sport management, etc. The National 
Taitung University Affiliated Physical Education Senior High 
School is a secondary level school; whereas, National Taiwan 
College of Physical Education, Taipei College of Physical 
Education and National College of Physical Education and 
Sports are tertiary institutions (Taiwan.com, 2010). 
  The purpose of this study was two prong: (1) to determine the 

character related outcomes within a sport setting for high school 
students in Taiwan; (2) to determine the relationship between 
character related outcomes of high school student athletes in 
Taiwan from sport participation and future commitment for 
peace building within their country. 
  Does participation in sport build character and leadership 
skills? Does sport participation lead to civic engagement? These 
are very important questions that the researchers of this study 
intend to answer. Sport plays a major role in many different 
societies around the world. People who decide to study sport 
must be able to embrace its global outreach and its increasing 
power to transform lives.

Theoretical Framework
  Hakvoort (2002) suggests the primary theories for peace 
education are: cognitive, developmental, social learning and 
sociocultural development theories. The theory that drives this 
study is Piaget’s theory of cognitive development. This theory 
sets the foundation for civic engagement, building character 
and leadership; which in turn can help determine whether an 
individual will be active in political issues (i.e. diplomacy, 
democracy, etc.) (Flanagan & Levine, 2010; Gallant, Smale, 
& Arai, 2010). Piaget’s theory centers on a child’s daily life 
experiences and maturation. A child is constantly bombarded 
with new information. This phenomenon allows the child to 
actively engage while expanding his or her knowledge. It is 
because of this process; children increase their knowledge base 
and foster curiosity (Hakvoort, 2002). 
  Children’s understanding of the social world begins when they 
accept that others behave due to an internal state. “Recognizing 
other people’s intentions and expectations, and predicting how 
others might react, develop after the age of six” (Hakvoort, 2002, 
p.18). Piaget’s cognitive development theory would suggest that 
peace education, which is at the core of democracy, calls for an 
active and exploratory approach that would allow for conflicting 
information and social dilemmas to occur. In essence there 
would be a need to understand that people behave due to past 
experiences (Hakvoort, 2002). 
  Peace building programs dealing with conflict resolution and 
multicultural understanding often include activities that are based 
on the individual ability of perspective taking. Understanding and 
learning about others and their underlying ideas is regarded as a 
possible tool to overcome, for example, racism, discrimination or 
bullying (Hakvoort, 2002, p. 19).  

Civic Engagement
  Stemming from Piaget’s Cognitive Development theory 
which highlights that children must be actively engaged 
in the learning process allows us to further explore civic 
engagement. Civic engagement allows for individuals to be 
actively involved within society (Gallant, Smale, & Arai, 2010).  
Civic engagement is conceptualized as encompassing both a 
behavioral component, including activities such as volunteering, 
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organizational involvement, and political participation, and an 
attitudinal component of social responsibility. Accordingly, 
civic engagement encompasses citizens’ sense of concern and 
obligation to others, which spurs them to act for communal 
benefit (Gallant, et al., 2010, p.183).
  According to Flanagan and Levine (2010) civic engagement 
plays a significant role for children transitioning into adulthood. 
It is during this time, individuals began to understand political 
and social issues, etc. They begin volunteering and want to 	
discuss those issues. “Nonetheless, opportunities to explore civic 
issues and to wrangle with others who have different perspectives 
help young adults to crystallize their values and political strands” 
(Flanagan & Levine, 2010, p.161). The values they adopt during 
this time highly predict how they will feel well into adulthood 
(Flanagan & Levine, 2010).

Building Character
  Building character is a key component in child development. 
It encompasses the ethical and pro-social motivations of 
individuals (Berkowitz & Hoppe, 2009). According to Rudd 
(2005) there have been many claims that sport builds character. 
The researcher contends that character building in sport is 
divided into two distinct types: moral and social. Thirty eight 
team coaches defined character as more of a social view; 
citing terms like mental toughness, team building, tenacity and 
commitment (Rudd, 1999). However, the moral view of character 
focuses on honesty, fairness, and respect. Social values center on 
an end state, meaning the individual focuses on a desired end 
goal; which according to Rudd (2005) is important in American 
culture which supports capitalism. In the world of sport although 
the moral view is appreciated, it is not as helpful in winning and 
therefore ranks second to social character.		  
  Doty and Lumpkin (2010) investigated whether sport builds 
or reveals character at a U.S. service academy. The mission 
of the U.S. service academies is to prepare junior officers to 
become leaders of character. It is this mission that differentiates 
service academies from other higher education institutions. 
Service academies have long proclaimed that participation in 
sports impacts the development of moral and ethical attributes. 
Therefore, it is expected that all students within the service 
academies engage in competitive sports (Doty & Lumpkin, 2010). 
Furthermore, this type of competition is believed to mimic combat 
(Anderson, 1988). The researchers developed an instrument 
specifically targeting character building in sports. The instrument 
was given to 17-25 year old students at a service academy and 
yielded a 55% response rate (2217 students) (Doty & Lumpkin, 
2010). The goal of the survey was to identify particular items that 
were linked to moral items such as integrity and respect with that 
of competitive sports. The results of this study however, revealed 
that participation in sport actually decreased moral values. This 
may be due to the overwhelming need to win. The results also 
showed that students who participated in contact sports revealed 
having less character than those who participated in non-contact 
sports. Finally, the character of the female students was higher 
than those of their male counterparts. 				  
							     

Taiwan’s Political System
  Currently, Taiwan operates as a five branch government: 
executive, legislative, judicial, examination and control. The first 
three branches in the U.S., the latter two branches are part of 
a checks and balance system that function to maintain integrity 
and honesty. Currently, Taiwan mainly operates as a polarized 
two party political system: the Nationalist Party also known as 
the Kuomintang (KMT) and the Democratic Progressive Party 
(DPP) (Cooper, 1999; Kin 2008). The KMT was founded by Sun 
Yat-sen in 1894 stemming from various political organizations; 
first as the Hsing Chung Hui in Hawaii. Sun Yat-sen was a leader 
of Chinese revolutionaries, and wanted to overthrow the Ch’ing 
Dynasty. The dynasty was imperial and Sun thought it best to 
replace it with a democratic one. He partly used the U.S. model 
as a guide. After traveling to Taiwan, Sun witnessed the island’s 
economic development and believed it was a good standard for 
China. Later, that same year, the Revolutionary Alliance along 
with other groups, came together to form the KMT. After Sun 
died in 1925, Chiang Kai-shek took control and led the party 
until 1975 after which his son, Chiang Ching-kuo assumed 
leadership. Chiang Ching-kuo commissioned a team in 1986 to 
ban martial law (Lin, 2008); as well as to cease the formation 
of any new political party. Later that same year, a group of 
politicians congregated and started 	new political party: the DPP. 
No actions were taken to stop this formation due to the fact the 
earlier restriction was going to be lifted. The DPP had the support 
of the poor and people who lived in the cities of Taiwan. 
  Other parties in Taiwan include: the New Party (NP), People’s 
First Party (PFP), and Taiwan Solidarity Union (TSU). The 
KMT, NP and PFP all agree on having direct communications 
with China. The issue of Independence is a passionate subject in 
Taiwan. China is more favorably disposed to the KMT, while the 
DPP is more associated with Taiwan independence. The KMT 
and PFP approve of having a semi-presidential system; while 
the NP favors a parliamentary system; and the DPP and the TSU 
prefer a presidential system. (Lin, 2008). 

Statement of the Problem
  There is a lack of empirical investigation within the field 
of sport management addressing adolescent athletes and their 
roles in future civic engagement. This study seeks to add to the 
body of literature within this new academic discipline. Sport 
Management academicians are often urging for the increase 
in the body of literature and empirical studies. There are very 
few journals devoted to our field and much of our research has 
used theoretical and conceptual frameworks from other more 
established fields. 

Research Questions
1.	 What are the character related outcomes within a sport setting 

for high school students in Taiwan?
2.	 Do students believe sports will play a role in them achieving 

their goals?
3.	 Does sport play a role in determining students’ commitment to 

their country’s political issues?
  This study centers on high school student athletes in Taiwan 
and their perspective on sport as a means to build character, 



SPRING 2013  •  VAHPERD  •  17

motivate them to participate in civic engagement later on in life 
and become leaders of their country regarding democracy and 
human rights. It is however, important to discuss the history of 
politics, people and sports in Taiwan as it helps to justify the 
need of this study. Taiwan is a country with a very rich history. 
It has also like many other countries, seen its share of political 
controversy. One of the researchers of this article visited Taiwan 
by way of a research fellowship with the Taiwan Foundation of 
Democracy (TFD). The TFD was established in 2003 as way to 
promote human rights and democracy in Asia and throughout the 
world. 

Methods

Research Design
  The quantitative methods utilizing cross sectional survey 
procedures guided the analysis for this non-experimental 
investigation. The purpose of this study was two prong: (1) 
to determine the character related outcomes within a sport 
setting for high school students in Taiwan; (2) to determine the 
relationship between character related outcomes of high school 
student athletes in Taiwan from sport participation and future 
commitment for peace building within their country.

Participants
  The population consisted of three high schools in Taiwan that 
participated in sports and part of the school’s athletic program. 
The students were between the ages of 13 and 17. 

Data Collection Procedures
  One of the researchers received a research fellowship from 
the Taiwan Foundation for Democracy which allowed for data to 
be collected both in person and online. Permission was granted 
from the Foundation to conduct research at the local high school. 
Permission was also granted from the directors of the high school 
in Taiwan.			   	
  The researcher administered the survey to the students with 
a translator handy in case the students had questions about the 
meaning of any of the questions listed. The students were informed 
that they did have to complete any or all of the questions. In the 
United States permission would have to be given by the parents 
of the students before any such surveys can be administered. 
This was not the case in Taiwan. The researchers also obtained 
permission from the university IRB in which the researcher was 
employed. The director of the school was asked to read and sign 
the informed consent form.  The participants were asked not to 
write their name on any of the surveys.  Each survey was coded 
by a subject number to insure confidentiality.  The surveys were 
chosen so that they could be completed by the participant in 
approximately 15 minutes.   

Instrumentation
  The instrument was comprised of two sections. Section one 
included demographic data, such as: ethnicity, age, sport played, 
major in school; as well as five open ended questions pertaining 
to future goals and sport and values.  
  Section two was the instrument itself. The Individual and 

Team Character in Sport Questionnaire (ITCSQ); which was 
developed by Davidson, Khmelkov and Moran-Miller (2006) 
measures character related outcomes within a sport setting. It 
is a 48-item instrument with three scales: values rating scale, 
community climate scale, character development experiences 
scale. Permission was not needed to use the scale. 

Sampling Techniques
  The study used a non-probability method. The sample elements 
were chosen from the population by non-random methods. Of the 
non-probability method, a convenient census was taken. 

Data Analysis Procedures
  The data were collected and analyzed by the Hampton 
University computer system using the Statistical Package for the 
Social Sciences program. 
  A descriptive analysis was used for all independent variables 
(demographic section). This included frequency tabulation and 
mean.

Results and Conclusion
  The population consisted of student athletes at private 
secondary schools in Taipei, Taiwan. Part I of the survey 
requested demographic information, such as: age, ethnicity, 
sports played and major in school. There were 90 students who 
were student-athletes. The students range in age from 13-17 and 
they all classified themselves as Asian. Students were asked in 
which sports they participate. Several sports were listed and 
several students listed multiple sports. The sports that were listed 
were: volleyball, basketball, bowling, soccer and baseball. Part I 
also asked open ended questions. The first question asked what 
age the students first participated in sports; the age range was 
from 3 to 16. The second question asked why you decided to 
participate in sports. The majority of the students stated that 
they chose to participate in sports for fun (n=65). The other top 
reasons were simply for no reason at all (n=9) and for exercise 
(n=16). Other very interesting reasons included losing weight 
and the city makes it convenient to do so. Question number three 
asked does playing sports teach you any values. They were also 
instructed to list those values. The majority of the students listed 
teamwork as the value sport taught them (n=45). There were 
five students who believed sport taught them nothing at all. The 
other values that the students listed were: improving attitude, 
improving manners, improving health, winning isn’t everything, 
reduces stress, athletic skills and that practice makes perfect. 
Question number four asked will sports help you achieve your 
future goals. The majority of the students reported that sports will 
help them with their future goals (n=70). There were six students 
that reported that sports will not help them with their future goals 
(n=6); whereas the remaining listed maybe (n=14). The final 
question for Part I of the survey asked do you want a role in 
your countries future. Surprisingly, the majority of the students 
reported that they did not want to play a role in their country’s 
future (n=57). There were three students who did not answer the 
question and the remaining students listed yes (n=30). 
  Section two of the survey was the instrument itself. Section one 
of the instrument focused on values. Participants are instructed 
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to respond to the descriptive items in section one as it relates 
to them. The instrument contains Likert type questions. The 
scale for this section includes: not like me at all, mostly like me, 
somewhat like me, mostly like me, exactly like me. Question one 
describes people working hard in practice on things they are not 
good at (results listed in Table 1 with majority response bolded). 
Question two describes people cheating to win. Question three 
describes people showing respect to their teammates, even if 
they do not agree with them. Question four describes people 
who forget to bring their equipment to practice. Question five 
describes people trying to get out of practicing things that are too 
difficult. Question six describes people that keep trying after they 
have made a mistake. Question seven describes people who are 
never rude to players on the other team. Question eight describes 
people taking time outside of practice to work on improving their 
skills. Question nine describes people making negative comments 
about their coaches to each other. Question ten describes people 
feeling good when they have done their best, even if they haven’t 
won the game. Question eleven describes people congratulating 
opponents who won or played well. Question twelve describes 
people believing it is okay to break the rules if they won’t get 
caught. Question thirteen describes people admitting when they 
make a mistake. Question fourteen describes people who would 
hurt an opponent if it would help them win the game. Question 

fifteen describes people who continue playing hard even when 
their team is losing. Question sixteen describes people that can 
be counted on to do their part for the team. 
  Section three of the survey pertains to community climate. The 
scale for this section includes: completely disagree, somewhat 
disagree, not sure, somewhat agree, completely agree. Participants 
are instructed to think about their teammates and decide whether 
they agree or disagree with the statement. Question seventeen 
infers that players trust each other (results listed in Table 2 with 
majority response bolded). Question eighteen infers that when 
players do something hurtful to another team member, they try to 
make up for it. Question nineteen infers that players get mad at 
their teammates for making mistakes during the game. Question 
twenty infers that players care about each other. Question twenty 
one infers the players on the team are kind to one another. 
Question twenty two infers players on the team encourage one 
another, even when the team is losing. Question twenty three 
infers players use fights, insults or threats to resolve conflicts 
among teammates. Question twenty four infers when players on 
the team see someone being picked on, they try to stop it. There 
were two most popular selections for this statement. Question 
twenty five infers players give positive encouragement to each 
other, even to those who aren’t very good athletes. Question 
twenty six infers that players who aren’t very good athletes 

get picked on or are excluded on this team. Question 
twenty seven infers players are willing to forgive those 
who hurt them. Question twenty eight infers players 
work together to develop new skills. Question twenty 
nine infers players don’t care if their teammates cheat 
to win. There were two most popular selections for this 
statement. Question thirty infers players try to get their 
teammates to follow the team rules. Question thirty one 
infers players take extra time to help teammates who 
are struggling. Question thirty two infer players gossip 
about one another. 
  Section four of the survey focuses on character 
development. In particular it makes statements pertaining 
to their relationship with the coach and leadership. The 
scale for this section includes: almost never, rarely, 
sometimes, often, and almost always. Question thirty 
three infers that coaches talk to them about moral 
values, such as respect, responsibility and fairness 
(results listed in Table 3 with majority response bolded). 
Question thirty four infers coaches were available to 
talk with players about problems that were bothering 
them. Question thirty five infers that coaches make them 
accountable for their actions. Question thirty six infers 
coaches talked to them about their importance on the 
team. Question thirty seven infers that coaches praise 
them for giving their best effort. Question thirty eight 
infers coaches talked to them about their expectations 
and goals for practice. Question thirty nine infers 
coaches listened carefully to their expectation of why 
they disagreed with them. Question forty infers how the 
participants thought about how the coaches would act 
before making an important decision. There were two 
most popular selections for this statement. Question 

	
  

 

 

Table 1 Values 

Descriptions Not like 

me at all 

Mostly not 

like me 

Somewhat 

like me 

Mostly like 

me  

Exactly like me 

Work hard in 

practice 

5 5 10 11 59 

Cheating to win 80 8 2 0 0 

Respect to 

teammates 

1 4 5 30 50 

Forget 

equipment  

75 2 10 2 1 

Boring practice 20 60 7 3 0 

Trying after a 

mistake 

4 5 10 56 15 

Never rude to 

players 

4 6 5 23 52 

Improving skills 6 9 12 43 20 

Negative 

comments about 

coach 

80 5 2 2 1 

Feel 

good/didn’t win 

game 

4 9 11 36 30 

Congratulate 

opponents 

17 0 48 15 10 

Okay to break 

the rules 

41 43 4 2 0 

Admit mistakes 1 21 4 54 10 

Hurt opponent 61 19 5 1 4 

Play hard when 

team is losing 

0 15 19 14 42 

Do their part 0 3 10 10 67 
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forty one infers that as a team, participants talked 
about how well they met their personal and team 
goals. Question forty two infers that players on the 
team were given awards for good behavior. Question 
forty three infers that before setting up rules, the 
coaches asked for their opinion. Question forty four 
infers that coaches explained the reason for a team rule 
or punishment. Question forty five infers that coaches 
helped them track progress toward their chosen goal. 
Question forty six infers coaches got mad when our 
team didn’t win. Question forty seven infers coaches 
went out of their way to help every player. Question 
forty eight infers that coaches were fair to everyone. 	
						    
	                      Conclusions
  The findings of this study suggest regarding 
obtaining values from a sport setting, the students 
of Taiwan possess both moral and social values. The 
social values they have acquired are teambuilding, 
tenacity and toughness. The moral values the students 
obtained include: honesty, fairness and respect; all of 
which is consistent with Rudd (2005). 
  Concerning community climate, the students of 
Taiwan trust each other, display care and kindness 
to one another; as well as provide encouragement 
even when their team is losing. They do not support 
cheating; in addition to following the rules and they 
discourage bullying. These results are critical for 
peace education, which is at the core of democracy. 
  Pertaining to character development and leadership, 
the students of Taiwan, demonstrate accountability 
and understand the importance of individual roles on 
a team. They reported their coaches reward them for 
good behavior, display fairness and are often helpful. 
This is consistent with previous claims that sport 
builds character (Rudd, 2005).  
  The majority of the students in Taiwan believe that 
sports will play a role in their future. However, the 
majority of the students did not want to play a role 
in their country’s future. This may be because of 
their young age and politics may not be of interest to 
them now. However, an additional longitudinal study 
would be necessary to determine if this opinion holds 
true in the future. 
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Virginia-Based United States Collegiate Athletic Association Provides
Sport Governance to Small College Athletic Programs
Robert Case, PhD, Old Dominion University, Sport Management Program

  Virginia has been the home to the American Alliance for 
Health, Physical Education, Recreation and Dance (AAHPERD), 
National Association for Sport and Physical Education (NASPE), 
and other sport and physical education national organizations for 
a number of years.  Virginia is also home to a number of col-
lege athletic conferences that include the Atlantic 10, Central 
Intercollegiate Athletic Association, Colonial Athletic Associa-
tion, Mid-Eastern Athletic Conference, and the Old Dominion 
Athletic Conference. However, very few people know that Vir-
ginia is home to the United States Collegiate Athletic Association 
(USCAA) which is a national governing body for small college 
athletic programs located in Newport News, Virginia. 
  Intercollegiate sport governance organizations have been 
around for over 100 years.  In 1905-1906, the National Colle-
giate Athletic Association (NCAA) was established to help over-
see college athletics in response to a number of football deaths 
(Coakley, 2009).  In the early years, formulating athletic program 
compliance and player eligibility standards, standardization of 
playing rules, and developing codes of conduct were given top 
priority (Eitzen and Sage, 2009).  Eventually, organizing tourna-
ments and sport championships as well as providing publicity 
to teams and players (e.g., all conference teams, All-American 
players) became an important function of intercollegiate athletic 
governing bodies.    
  In an age when major college athletic programs are viewed 
from a big business perspective with many employees, multi-mil-
lion dollar budgets, and expansive athletic facilities, it is some-
times easy to lose sight of the fundamental purpose of college 
athletics which is to offer educational and athletic opportunities 
to students.  While some major college athletic programs seem to 
be caught in an “athletic arms race” where bigger is considered 
better, it is important to point out that on a national level the ma-
jority of college athletes do not compete at the NCAA Division 
I level.  Instead, they compete at mid-sized and small college 
athletic programs located throughout the United States.    
  While small colleges offer fantastic academic programs and 
socialization opportunities for students, they often experience 
difficulty in publicizing their athletic programs and athlete ac-
complishments due to limited resources.  A number of small 
colleges want to compete in national tournaments and see their 
athletes receive national recognition and all-star honors.  Mem-
bership in a national athletic association can provide the recogni-
tion, media exposure, and national competition opportunities that 
many small colleges desire.    
  The United States Collegiate Athletic Association (USCAA) 
helps to fill a void in intercollegiate athletics. The mission of 
the USCAA is to provide quality athletic competition at the re-
gional and national levels for student-athletes who attend small 
colleges with enrollments of less than 1,500 students. The US-
CAA provides opportunities for small colleges to compete on 
an equal competitive basis with schools of similar size and ath-
letic budgets.  This includes conducting national championships, 

naming all-star teams, selecting All-American teams, honoring 
scholar athletes, providing compliance services, and overseeing 
eligibility standards for USCAA member schools.  Members of 
the USCAA oftentimes have unique sport governance needs that 
can’t be met completely through affiliation with the National 
Collegiate Athletic Association, National Association of Inter-
collegiate Athletics, or the National Christian College Athletic 
Association. 
  While the USCAA appears to be a young and emerging athlet-
ic governing body, it has a rich history dating back as far as 1966.  
It was on July 29 of that year when athletic directors from the 
Lake Erie (Ohio) Conference and the Eastern Shore Basketball 
League met in Charleston, West Virginia and started the National 
Little College Athletic Association (NLCAA).  At that confer-
ence, small colleges were finally given an opportunity to com-
pete athletically on a national level when an eight-team national 
basketball tournament was established.    
  The United States Collegiate Athletic Association was formed 
in 2001 as a reorganization of the NLCAA.  While the USCAA 
has seen its ups and downs over the years, reorganization of the 
National Office in 2005 was undertaken and this allowed the as-
sociation to expand further.  In a span of just five years, the asso-
ciation has seen its membership grow from 42 members in  2005-
06 to over 100 members in 2011-12.  In addition to membership 
growth, the association has increased its operating budget sig-
nificantly.  This was due in part to membership growth and the 
development of national sponsorships and media opportunities.  
Additional championships in a variety of sports have been added 
over the past five years in order to better serve its members.
  One of the most important strengths of the USCAA relates to 
its diversity of membership.  The USCAA accepts members with 
unique organizational structures and educational missions.  For 
example, some USCAA member schools are 2-year private col-
leges.  Other members are 3-year trade or apprentice schools.  
Some members are 4-year public colleges and others are 4-year  
Bible Colleges.  No other national athletic organization or as-
sociation has such a variety of member schools with different 
backgrounds and organizational structures.  The defining and 
common thread of the USCAA is that members are from small 
colleges who are seeking to participate in national athletic tour-
naments with national championships while complying with eli-
gibility rules and standards.  USCAA member institutions may 
hold dual membership in other associations such as the NCAA, 
NAIA, and the National Christian Athletic Association.   
  The USCAA is quickly emerging as a strategic choice for 
small colleges, as they provide quality service and the opportu-
nity for all stakeholders to meet their objectives.  The association 
serves to meet the varying goals of member institutions and their 
athletes.  Many schools have found that the USCAA serves as an 
excellent transition step between provisional periods for NAIA 
or NCAA Division III membership.  Other institutions with dual 
membership recognize the opportunities that the USCAA pro-
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vides for postseason play as well as athletic and academic recog-
nition. Still, the majority of members identify with the mission 
of the USCAA and realize that membership in an association is 
a valuable and worthwhile long term strategy for their college in 
terms of athletic governance.  
  As the USCAA continues to grow and develop, it is clear that 
their primary mission will be to provide athletic opportunities 
and a level playing field for small college athletes. An annual 
conference for member schools is held in the Spring and national 
championship tournaments are conducted in a variety of sports.  
All-American and All-Academic teams are selected each year.  
Member colleges in the USCAA come from a number of states 
-- particularly states located in the northeast region of the Unit-
ed States.  Pennsylvania has the distinction of having the most 
member schools in the USCAA.  

  Administrators of the USCAA are committed to providing 
educational opportunities for future sport administrators.  During 
the past five years, a number of undergraduate and graduate sport 
management students from Virginia colleges have completed in-
ternships and graduate assistantships at the USCAA’s national 
office.  The future certainly looks bright for small college athletic 
programs in Virginia and throughout the United States thanks to 
the USCAA.  The State of Virginia continues to serve as a key 
player in world of collegiate sport governance.  For more infor-
mation about the USCAA, please go to www.theuscaa.com.   
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